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o}5¢] 7 EE 883} Scaffolder 9 o) B AT
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RFWGL FobL &3

Ase goo] B Zridel D folnsol ARHE H 457 A ol Wk odel 9
AEE ool Bt AUA H§5)7) dAME AFE 5L EAFE FH qol F2EH. 3
Pl Tt 4gle) ode] WFHE BFA scaffolder2 A< AL ¥ 4 Urk Vygotskyel &l
o317 scaffolder’t AH8H Wegto 2 S Agg Hnz jdeld FFH AN =8& T
stk oj@ole] ZPDE ofdle] Wlo] EAstE Aol ok FEF &0t £F A2z AFYHTI
o) 2o scaffolder oldo|7t S@H o2 AFEE T G5 B AP & U=R A5 aas
I gEg 2ANYT, sdg AEAn, S5 FANCE I X Eole ojhelrt AREE A
2AHAE s Rel AT HA A2z FAE dHPsn, BFE TUHe WA AesE=
ZPDAAo] 2y & ok 1elnz BFE ALgolA scaffolders] ol FaA HEHo ok

#el,

HAO| | ZBE - FOIME - W2 - SAYH A% - v|DEF| - SPULYH - HIA

) Alsle AR AZolvh R AREel A
ARHE B Bopl BgHa, A % A
= 9% 731 Aok HFEH BIFEC] HA T
7b M0 Az, B& AL WA WoAER o
dol5& 7Hgelv} fotus 7HelA A FF
e} @AstA B Rolrh. ojdel AFEHSL &2
Aq2e f7el Pl BRI, Fe B3, JF
BE £ £osE e &£78 24 "ot

“ARE7} odole] wael FAFEr", “Fot
7] el ojoldlA HFEHE AN E F AL
A", “HFE AHEL] BV verd Al

717, “olg A ojdololA AREHE ATY A

71" ojulz ol ¥ ABEL fotufAEol
AFEd dia 24 He Hixe Y Aot
1980xdthell EolHAA ol % oo dd §
217] 918 B AFEo] #YsAct I FH FH
FE S oldole] dEPA FHFHLZ ey
ng folnRoMx FHFE &5l dF #Ho
Z7 = AT

FAFEE TLEY FF o] ool L =&
& FoH S99 299 g RECE HEA
2 = a7} vt Brady® Hill(1984)& oj¥o|7}
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AFEHE 7z g5sad Holxe 7HH =%
9] Aot Bol et gk Bgtel 28 Cle-
ments(1987) & AFE & Apge] 4AFHA AR
2537 A ¥ ok st oJ™elrt
A 2Folg) Aolz oAl gslm Hol9} v&g
FollA 43E AHE3HEC] AREE 2L =
A" F e Aelth, dA W ofdolEe) 7t
A% felun&7 oA AFHE Hfx, &&3
3 Utk 23y dREEe aedg 1e8EkA
g e §Fos A e 4o
frotu g2 AFHE AAHFez2 FHES Pap-
ert(1980) = Piageto]l282 ZA= #Fu <ok
Piagetol 22 ojdol7} &7 AHstdg SHHL
2 A& T, HFHeR g9 sol#F
€ 53 AABE 95 Wi HE F=da A
t}. Papert o|@olrl #HFEisle H4SHES 5
& A& FAY + ok 7H3 st LOGOXR
IFe Agsidn. o] Zzage AR}
2, 7143 (open-ended) ) Aoz ojdelr) HHF
HE ARgsla, A28 e w2AFln, sy
< M%E Ao 7ETRE FI5IA ) Piaget
o2& 3ol FFEE A EE= A s
¢ AZEJE AHEe | dig 2y ZAE
Mg Fr=, 53 U 23L& FAT AF

Elel ojdol o] AP EAst= FE At (scaffolder-

Yol 4EE Tl e 471 slch

A8 2 F{context) 22 FA ¥ (mediated)
dqgd AR digtxy clgez Vygotsky
(1978)0182 & & Uth Vygotskys 424 A}
F 7|4 AZste] FErt 2 QT 549
JE7} Hojitke 71AE H2E A Ag & Rto]
t}. Vygotsky= Q17 o 3t of s Al3le] HA}
off ol&l o] FojA o} g} MarxismE WolE9]
22 A8 FEEFS 9AH /EEY =A%
A2 oL At o8 @ MFEH A
2 gede HEg @@L Jled =7 4

gy 218 AEgoan Wssta, {17k A
23 28 AREE 4RSS AA6E g8
£ #o} ojHolEL T ALSFH #F Kol A
FRRey 7=y =g A F 2T oMFe
AtaE FAdste gz AHEEd. Vygot-
sky7} de)gtel] A &5t Marxism®] 71 & o}
#} i (Miller, 1993, p. 373).

A, 7t 253 EFE ALEsle= @G
}.

R, A2ie] A5 3 Bulr A9l A3g of
Aot & v 58 Atz Al FH A ol
2 A9 A

AR, At L2 HFHEH
Held 73 Atelol M, A @a A Mg Al
2 ME Abolell A, obgat 87 Alold A, 1
I @ Ale]olA] ot el

gl 2 7ol HE3 Vygotsky sidE
71€8 =724 HFe o), Ao Al F Fuls
A A E A ez Z=AE “scaffolder”e] g&olr},

Syl AFEigl BHAE A7 FE 2K
A FAFE ZT2agel st wgae) @A) 2
e 23 glod, HZ o] AZTEH0]] g
o} P ek, 2} offelr} HE-3] FHFE
g 08 7 U= 50 o]27] Hell ojdelg] wgd
& HAWIAANA & F = UFEH S4B
3 Agte Ao o RoiA)A] g Aok Fef HF
B H&o] tig A7 A7 HFeE ) 2o @At
FEHog 7% AT FPAUA SE
3 3lth AFE) ool wae] TP g3
o, AGHQ) A% ofvch Fo% AL AHFH
AHeel B3E Gl st I o) A7,
AFE AMgel AaF Y R dde] T2y
AHgol Al g ekl 7t B a o)

et 2 A7e folugd AFHS $o3)
7] 1% tigre 2 Vygotskyol 22 &3} scaf-
folder®] AEE FHFLEN FFNAM EARF
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(peer tutoring) &} WA} HEe] 48 g A
oltl, fit3lH VygotskyolEo A dAl=l= HE
2 A pPat 24 A qlo] Alely 1} B

53 FEYR scaffolderd 98L& Q337 o
2l AFH #8874 Vygotskyol & d2ge=

A A8l ¥ oz SA¥ scaffoldere] |gol gk
tetH olE9] 27 vtdE 7 QU7 W Eolv,
mehA £ dF7e F3Y 2] HFEH g8
a7el ZHFE oA scaffolders] Ao o
3ol BH AE dAste b £Ho] At
Solmso) AHE 2L
fFoluge 2% 58, A543, 24ddy
zholof] o3 EAX A stot, olE gt feln g9
EE, 28343, asdde A HFHE A&
g 4 A& AR Dol s Watson,
Nida, Shade(1986) = o o[7} #H4l9] &g &
oA ey GFIEE S L o F 2
HE F USE A, A oldelEL
A g2 AATE AHGSE dH AEHF L2
EQo g AFTHoE AEE F 3tk ofdolEL
AFEHE AX F 7 913, FE3] 238 ¥7
U 71¢ 4 eH, 2 TERE] A& 0
E 4 %1, 28 AFE S5 & 2nslA
oleo}71¥ 4 Ut} (Watson, Chadwick & Brin-
kley, 1986).
ojflel HdH Hge =7EAN HFHE Al
£3te HAE v A S22 FFE AREel g2
FvlE zZu dA z2ahds e84 4 ok
offle]zl AFEol tha] @A Y5 & F+4E o
“AFEEHE v s 4ES 25 FE
g8 =37t sHn, ofdlo|r} o]l AlFFo
g HoFea M g =& 34 drt
FAARSAA el BEEE FFshddM g

s 5 s A, X4, AR g5s

F3AA717] A8 BolE % AF @49 7137}
W] g ojdole] BF L =oFE AHo|
o e =r2A AFEHE ol ¥Ed F
&3 AHg-Erh. Piaget&tuhe] 0|22 48
T2 ARE S J3RALss Agol 0160171- M
ES UFS F5HoE FYstn, HJAEL, 1
Qrein, x¥o] Hig FFsA g€dde AE ¢
Alstal Aok,

Shade®} Watson(1988)¢] 170l 2]sld ojd
o]7} AR ol ) (open-ended)] £
ZEgo)9) grjgle A5HLL & o HFHE
HEoL HEF o] fola Ko AFHE A=
E RoAA g HFE7 X499 #F5gde
2 g8d o AFH 9o g2 & g599
o o go] A5 ol A71UE A AH Y
T d90] Hald B3 @74, AL 7Y, £3)
AHgEE FFH ZRafely AZEYSE M
st Aol Fasih

Clements®} Nastasi(1985)% LOGO#7 A
89 ojdeolEe] A TH el Fo

THd EAEE vVehle AL X33 1
of B4 L 55 HoE 248 = Sr)d BAAY

A &FE o AF Jepddn ), =3
, BUIAE F3, 2FHo|a, §4FH) F
doi7t B719e2 oldolBe) uigs
d2iE of ojololA QIR FH o)1 FA
I AR AIHFHo T ﬁ-%?‘}

"1} LOGOe 33t ojdlelE
2 3 2AHA - 249 E"é— k<]
o, 27 AFs7] A% dSFE Argde
2 7 JebhdoHClements & Nastasi, 1988).
AFE R E%EF(Computer Assited Instruc-
tion : CAD eltA AFE] ol Foid ojdolr}
H #ARAAFH oAU, oL AFH FHel AW
gF9 JG8FE U E YA F F HAF
B o i Ao "o FFHez 3¢
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Lid=

Swigger 52} A7(1983)°l 2l3td off &L
AFEE A EA AHEEA gon, g7 A5
e AL o Folgd FFH Fge] BEolA
oz e 859 498 IAYsAY 50185y
Aol WHE FE Ho] o} AH Y Fu4d
2 o A38HA "ok

Muhistein® Croft2] 9-#(1986)= HFH &
Fo] glEES AFea PEEOIE A=
Roz vl ol Ato] oatd HFH
Lt AbEHola AAH AL FA A
ste 8302 4989 5 Utk

AEEE g ojde| 5] EAAAY =&
o] &= A12l4 45 ge AFer|% st £
A o duHols EFHeZ HEHY 1
v dEdo] Be olyoele] A9 HIFEH AMES
B EANZL A A Faargel HAHA
=od g E 22 Fojt 1ZelA Aol FA
Hog APy FAE 2T ALY AAE =
A JAH 27 FAL Hel E AHerh 2
Ho2 FES E294FE FAHE o] H L5
A of g},

AFEH 242 2 & A7t FHH AL oY
t} oj® g3 A ojdelEe AFE Aol it
gde AE £E Ux, JAgo R ¥Fia, 3
FEzZ 24, TayPg FHEse o ds] 2
oldelSol FAZQ HEE e L oflth
s 2 ojd ojHo)EE ofF 714l U, F
ng zta, 4oy, FHHA AFH Y F
o 7A%le] =AEE Jeld $= 3l

HEEE ojdolrl Wae 3l R ol 87
a3 e, AFE AHGe fube AXE o]
A, AHEEE A|Zhe] oF, AMEShs gl &8
AFE Y & YN HFH] AHRE G&F
=43y 1 oot dAysl, PFE Mg AF
3 s, A T2 ARg-ofl )3t

ohli7h B g &}, o2 g A i Ay
Foprl Ay oz wskE F sive AY ¢
AFE A& Hafof 3t

AFe) 83 Vygotskyel 2 9]
24

71 e HAFEE AYgsten AsHe=s B
A Aol of & Vygotsky o] thet3] o) &4
Z2AE A7 = 2P & o Vygotsky ©]
22 #AAFge FRgstn, #sta, A 7
AL ZAstE o Aol s2E AEV Y 9
2 ZadA thEvi(Rogoff, 1990: Vygotsky,
1978; Wood, 1988). A7l SHEHdY
{zone of proximal development : ZPD) ¢l A
Zag sEV g4 &5 ste del, FAA, 2
F8 53 28 £33 =490 FAE FEE
E3)| wasith, Vygotsky(1978. p. 86) = ZPDE
‘=gzor FAE sdste A 28 wFE
Ao olFe A waeEs 4o vt o
=g ke EFos ZANZES ¥ 5 3
=0 52 A4 gErd 14 Ae)"2 H e
At 9 %9(zone) ojHe] Yol EAjat: ofd
Aol opz} 2AlmEHQ FzFHgolrt H4lE
52 FAste B oE MEE =7 AHE
o2 AF4EH(Tudge, 1992). 2B WA=
ol 9 ZPDY 9 WoiA HAFHE EET &5 9
HEH EANEE T8 I8 ¢S =FS
A2 sfof g} o=l g 71'd-S Bruner(1983)
] ‘scaffolding’, Rogoff(1990) £ ‘guided partici-
pation’®2 ¥ = k(I 48, 1993, p. 51).

Vygotsky(1978) & £g2¥ A<lolv EH e
ALsl A Gz Agol FRE A S AR A
2gg Aoy FZ3UT. A ZEbo )
AH 52 PYHBPF LS 3= ojdolel A HA Y
iz, £d9d gyAe) A nHH i
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A& dojute Al EAHA A Agoz
Zzg5n AP (Rogoff, 1990). Rogoff
(1990) 9} Tudge(1992)& W 2HEQ PFA A&
g9 YAE s2d YY) FHolzb K §
Hzte] 48 g3 2ol vehf At

(a) ZPD ¥ 9] UM ofde]7l 5oz §
AE Adsle $+2& dojH gstA =58 F
.

(b) 2 Fsk= FE olelet & A
W& F3eldlE FEshe 4.

Vygotsky o] 224l e ZHE §43 22 9
3 AlEEFH A A3l U E 3Hinternaliza-
tion) A HAAHc) o] o £ L9} obF,
A1zt oHEe] F4lTHintermental ¥ be-
tween mind) A3 28] o] ]2 A (intra-
menta]l =X within mind)elA HEslES &
2] (external)9) Ze] W (internal)9l o=
g}, HFEE §8o 4RoNA ojdo|rt HEFS
28 AtmEtz, 219g3ka, FoF 71gol7] oA
o M3 scaffoldersl olEztoll 5o & 2F
7} FgEojok Fris Aotk Miller(1993)l 9
b el 52 ALy A A QoA obF
scaffoldere] FAe] FogRy FE
glen, AlEH 217 o] WH s ZPDoA o
ol7} BE#HoZH olFold 4 Utk of™ele
AFe 8FolA scaffolderd] olal] AA S AL
2A N2 Feh g YAseich ofdeles & A}
go] dd AMY Fx 15 A FEREE
o a3e AFYH FEF 2 AN A scaf-
foldero] o] Fa3tA #Egir

Vygotsky(1978)ell 2jatd 2172 &5 & T3
259 AF 71%S vepdo Adg FA6
st AgHEo] 7)|EH =8 Agste R v
271K 2 Alael $5E FA ST At H2F
TFE AR ded =3 ATe Ve A
A7) 5S HEAA, B2lE E7E ojdole &

52 54 259 2231 AHH AAR 92
gk, £33 838 oNEEE AFEYG ol
AHRES 29 F e T8 Ve, 9%E =T F
2 doz ojgeld FHAE FAsHA €o) o)
g EFE2 I E AYIES AYY YEE T
YAt} A8 H-F21H £ 7R A ojAe)rt HF
BHE AHggosd 18 A9 WH s} o] Fo
F 9t

a3} VygotskyolEo] ttg EaAtaldl &
2 A 4RH 289 HFH dPols F7
A 94tk Vygotsky3ost Neo-Vygotsky %}

Tl o1& 7ML SRl skof A FE

2tgg Az PcHVygotsky, 1978; Bruner,
1983; Greenfield, 1984. Wood et al. , 1976). |
2% 71 & 3337 A8 folng g HAF
HE =9ste 33, FieE doM Ay o
e AT e OGS 2.

a. 49 hfis} i AFEHE YIS T3
AZlE AR EA] oljlolol A AHE-E F Ut

b. AFEHE oldeld) A dg B3P L 9AL
F 2l o] 43Rl a4l A7 )

c. AFEHY 28L& FoYn ATH d¥EF
ol 23& £}

d ®ALZ A Agle] oo zM scaffolding
9] o] Hdiztd F Ath

ghek ool gl E43 SR EE HHHE &
oy gEaAel o B wAle] g8o] FoRjel
g} o] A2 wiA o #AIglo]l Fasch ot o]
23 d 2R Al FH oz FAE JARES] Vygot-
skyo|2& froti g ggolM HFEE LAz
tl glo} scaffoldere] 98-S HBAEH ¢ Pe F
83 0|23 2AE AAE F UL Aotk

7 FE1 ¥ 83 Scaffolding

AFE 2 oo AZGF ATZEo] ALE
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o] Z83l71e AT o & WAL o5 AF
Hel AFE AME2 % scaffolders) & &oju},
Scaffolderi= oj@olf Al L AIN7E 7HER = &5
@Az Aglold RAF B B} Asle] B
Ef o] ATE sl AP eE Rogoff (1990),
Tharp2t Gailmore(1988)9] 2l&] 2% FHe= &
H® scaffolding & Alzhg gjv) gt
Scaffoldere #7333 #HAE 23 davt A
3, AFE 9L ojdol o] 5 EHA HEel AE
£ zta, AFEH AMEE FAAI L, AFEI, B
9 SHeE s S AHEE ozt vk E
%t scaffoldere AMESl & R ZEdolobs fnlgl
o] olFe] Bd Aol olsfe wigd davl
AL, AL 5o uleh Hgo] HEojof
} A&, vig, FEolel pe FF dojMs
ol 37} 2 scaffolders] =89 %7t Herst i
#H 5 ojot glth Piageto]&2S 4HAE 3 @ F
ol A Z2IYPL LTEYE A} 83
o g 223 2AE AF £, &S 2
o] 2P FAD AR} o5 AEE FA
2t scaffolders] 98-8 FastA dFA gx

.

= 1.
T=

%7 EAslde HAHL ‘scaffolding’s} ‘guide-

d participation'& Z§3E thdg &olE BA}
¥ = scaffolderd] 23] £8% w=tu) Wood,
Bruner, Ross(1976)7} A+ §t scaffolding& %
3 A scaffoldere ojdel7} FARFE =R
AL Argstn, AAE s 48 B
W el AFE Adeta, FAs 2 RIS
fAe), #A, A4, @Al A& 5400 #d
g AL AYsle AL 5o AAE 7R3
3t BEFEF £oFo 2y ojdelE Fevh
Greenfield(1984) o) wEW scaffolder= &3
A 74 E AL AN, ofdold A V&S
T 957) 93 scaffold & vl2 A A Fr}

“Fo] A WE YoM ofdel St wde] AW
== A3} scaffold7} ZAasla, dgrtel BAbe] o o]
F5otA F7Hed =] ool ERivt A dele
A o T ¢ YA A EA T A
= & @Ao) = &3 cHGreenfield, 1984, p. 117).7

asez oA el olsiel sge] RUPL of ol
A AZE utHo R} ol APel A FHolxz F7}
A FEeA Shgeo] AT Wood, 1988:
Wood et al., 1976).

(a) o}E< A& AZs7AY AL FF3te
g sE

{b) ol5o] HEols 273 &7, Ex
g gy 885 Hskn @] A% H
& F TS AHeste AE gFdrh

oj@elEL AMEH AHTE #I HFE
Bk, =g dAE gt EALS
WAt Binder & Ledger, 1985). & @7l
ol A& Agole 44U &S EAT §
o] a9 ARE HYHNoE FFEY F
(Rosengren, Gross, Abrams & Perlmutter,
1985; Shade, Nida, Lipinski, Watson, 1986). 2
g AL AFHez FAFHE Agsted F
8% AFE Frh 4] ¢& d ofHolEL H
£ Fg 7€)1, ¢ 0 E 23, @ FAA
Ph(Binder & Ledger, 1985: Shade et al,
1986). 12|22 scaffoldere B& M9 vz
AFHE £33, odolE Ax3y, =g
& T Aofof i}

Vygotskystale] o]& TAHE offo]g] olof
Gy7] 7led A7) 8 RRESCE
AL&-%F Schetz#} Stermmel (1994) &) A¥3= HF
g H38 A3 Vygotsky 99| scaffolder2] ¥
g Fh3ted =&& & Aot ofckrIyy7]
71€L ojfol7t wALSt efAtAEdted AME-E
e dirieaA ggodM gHAH oJde]rt 1A}
g}e] diFefA] AHRElE AZHE dole ohgel 4
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7R FFEL 8 Ve

& A dZ3k71(Matching  Percep-
tion)

F32 1 Azhe] A FEQ F-4(Selective Anal-
ysis of Percption)

£3 : A4S A=A 387 (Reordering Per-
cetion)

FE4 : A7
Perception)

oldeojEo] AR =EE Q) o] o] fle] Aol
9 AL ARE tHFEe A7 Aoz AHEH
o olsjgern ZAgelol FrH(Blanks,
1978). Schetz3l Stermmel-2 ‘Words & Concep-
ts' T2 WS ALgalo} 5782} Head Startel ot
U 44 ofdo] 939 (A} 42F / =61%) &
o2 ste] 7878 ojHolg AdolFHE ATs
At o] Aol H3E LZES 0] AHES] F
d4& 92 ‘software—with-enﬁancement’ Agde
olgol7} EE W 8o ZA A AFY
5 93§ & 23EE AL F dertd o
& Wetog gepdoh ol oM FuE
£ ok ofgh gake HFEHU dEA 2
of71d BE AR - HYHOE gHE AR, A
Ry 23 gdy destg 25 A ol
& whg- o2 vERd Felth, 2 LS ARES]
Z76] i A™bo|EolA 125 F9t 159 29
(243])4 2087 BHH &5 & ATstA. Sof-
tware-with-enhancement 271 &4 &jgle] 7}
2ulE v JehdE A3 ohRrtRE 159

98t % E(Reasoning about

Hre 8 FHsE Aol A7 o7 A¥AE
=28g AHalr] 9l oAHelE 29 F = scaf-

folding & A& Th

Scaffolding#d-& F&5 Ao $rrve
FEFoE G TEIEE g md
Yoluh =g WU HEE HHHES ol
Ferh(Wood et al, 1976). 2 L3l scaffo

Idere oJ™dolst AAE 5 37] A3, EY
Moz A=z /14E MRS ofde]9 Alxn
2 A A& scaffoldg Al F# ok $}, Schetze}
Stermmel (1994} 2] QoA QAP software
-with-enhancement Zz#ed] & ojdlole WA
APAE B L AojF 2dL A FLir)
A 337} software-with-enhancement 2 719] o]
dol7t AR F ol o] 2HEHA =EREE ek
W qick '

HAFEHE 7171 E53s F9 o™ Ee] &
g o]dolE FAY 7120 E A Ay go
rBuEe] )t} Shade 5(1986)2 & Alg Y =
<o 2E37] A8 S1FE Fste 48 ool 9]
wgg ARG & B BuMe HFE #
AolA oJdolso] ALFHoR FHH0R &
AdelE FAY 7tE2ddn FH A (Borgh &
Dickson: 1986b, Paris & Morris, 1985; Wright
& Samaras, 1986). Kull(1986)2 18hd o] 0]
7t Mg 2AMY] AHEg RYE 49d A
Y RFE 3he AL BAAD ol#HF YFol
=0 aAEUS B olF HJFHolghe A
waghdt 7o) opch(Paris & Morris, 1985).
aspngE Y of#o]E scaffolder® @83
yets aefE oo} §irl ,

ARG A2 AR 4 F2 xAleln HE
zpo|th, WMARG BE = ojfold] &, F ZPDY
WAl A oletr)st A €5 A7) of
o] &3¢ scaffolder?] |#L ddk. Wood
59 A7(1976)5 TAE scaffolders] 71%%
5 gol 73 5 Aok

1. ¥ & (recruitment) ; Scaffoldere] AW A 1}
P2 ojdo)7}t FrE ZEE dx A9 g7
L&A 7] Folth

2. A&¢ A=E H¥ (reduction in degree of
freedom) ; SEAleE 280 & & Ue AE 3

=, scaffoldere @47} 94E 4 =2 F&
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=3

3. wH&k§-%|(direction maintenance) ; Scaffol-
der= BEAE F3ate d 910 AEAE REE
I o] ERE BFIAEE mohET

4, =03 248 BAS7(marking critical
features) ; Scaffolder = oj€ o]} +¢3t= AH
g2ulE A Alele] BYAE gt ojdoj7t
NZte AL A3E7) A FRE A9 doj=
Rl Al 18 A48 A ET

5. #3-2 ZH(frustration control) ; Scaffol-
der A o] HEE LA H, gL FAH #
& &

6. ~1'¥ (demonstration) : Scaffolderi= 44 2]
Aol tis) Al 2dlg R FET

Scaffolders] B.x Hej9} o] ojdol5e &
2o} BEEFQ 24 olsf Wik F UAdeE =
Yo] 2= AT scaffolders] A2 A&
g AxEglole} #Agle] Fa3t Schetz
(1987) & 2FH AZEdolel 34 wARE
FeFHE Ahgsle dpslyes, LOGOE A
£33 Anselmo$} Zinck(1987)2} d7& AAWL
9A w5 HiEe =54 Fod 3 ool
g Sl 490 W o Hol=y, <h, AHE
Hof gtn FAAC EF SgoM PFHETE
Arg-E o 44 ool & SslA oS A AL

A Ao 4542 @k Miller®t Emihovic-

h(1986) &= ©i¥°l7l LOGOE &3t ¢ =
Ars} 3A B2 sz, A3FILE IS A7
3 Ao} wao} Agl-ofdelel FEEE-E At
= Ao] vl A 3 FHAd i3t FRg F7HAR
gn 222 Wl o3 d7ES 2ZEYo
o] gejoll #Agle]l AFEHE &= ofvelE
ot st st A ol A scaffolder 8] g &o] Fasir}
e As FYI

AFE S AlRsE ofPL g odels 55
98 ‘scaffolding’oint o A=§ HF= &

o]t} Clement. 1987; Rosegrant, 1986). Scaffol-
der & scaffoldsE AM&ste] A48T A4 &54
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A Study on Computer Use and Scaffolder’ Role
for Young Children

Duk-Gun Kim
Department of Early Childhood Education
Kwang-Ju University.

Many early childhood educators became interested in computers because of the po-
tential for child development. Some researches raised hope that the use of computers
could add another dimension to children’s computer using skills. This article introduced
a framework for computer implementation based on Vygotsky's theory of socially
mediated scaffolder’s role. The approach suggested by this framework, scaffolder-as-
sisted cbmputer use, acknowledges the critical role of scaffolders in activity.

Computer’s using affects children’s skills, social /emotional, language, and cognitive
development, For those interested in using computers with young children, this article
recommended substantial amounts of scaffolder feedback, guidance, and encourage-
ment.

Important issues related to young children and computers have yet tc be fully
addressed by specialists in early childhood education. These issues range from such
basic consideration as how computer use affects children and how computers should be
used in classroom to policy and curriculum issues about what should be taught, when,
and, how,

If young children are to achieve specific learning obiectives, more emphasis should
be placed on the role of the scaffolder in the learning process. This is important regard-
less of the medium. In this instance, however, Vygotsky's theory of socially mediated
role has been applied to the scaffolder’s role in implementing computers in early child-
hood classrooms. ‘ '

Key Words : computer - early childhood education - context - mediated - Vygotsky + ZPD -
guided participation - scaffolder - scaffolding
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